
Areas for Development highlight what 

important aspect(s) of the lesson need to 

be improved.  The Actions would be 

strategies of how this could happen. 

For example: Area of Development = 
modelling.   

Action: Set up an extended task with a 
clear model. 10 minutes in, share 3-4 
pieces of work from students to ‘boost’ 
whole class learning. 

How the observer might see Progress in 
the lesson: 

 Speak to students from a variety of 
abilities in the class, asking them 
about their learning (LOs), their 
levels and their work; 

 The purpose of the lesson is made 
clear, either through the LOs or 
through regular AFL and 
intervention as needed from the 
teacher 

A lack of progress/progress over time 
would be a limiting factor. 

 How the observer might judge Progress    
over time with the end in mind: 

 The link to levels/ grades is clear and 
appropriate for the class– the pitch 
and pace of work set is appropriate; 

 Students know the context: why they 
are learning this; 

 Activities refer to prior learning and 
may be adapted as a result (e.g. 
addressing misconceptions in 
homework); 

 Books/folders show typical work; 
progress is seen through re-drafting 

How the observer might see Challenge and 
Pitch: 

 When speaking to students, they say 
they feel challenged/ extended most 
of the time in lessons; 

 Differentiation is embedded through 
questioning, seating plans, choice of 
tasks, clear direction of LSAs, 
Learning Objectives; 

 The teacher intervenes with 
individuals/ small groups in longer 
tasks to boost challenge/ support as 
appropriate to increase rate of 
progress; 

How the observer might see High Expectations and 
tenacity: 

 Students are 100% engaged in their 
learning & show enthusiasm for their work; 

 Behaviour for learning strategies (including 
praise) and 1-5 system consistently applied 
to motivate, engage and enthuse students; 

 Teacher encourages risk-taking by allowing 
failure and building upon it; 

 All students take pride in the presentation 
of work/ their contributions in class and 
expect much of themselves as a group; 

 

How the observer might see Intervention with 
Striking Impact and Precision for Progress: 

 What happens after AFL: Teachers adapt 
their delivery & their plan as needed for the 
whole class/ groups/ individuals; 

 Teachers use questions to move learning 
forwards and ensure rapid progress.   

 Misconceptions/alternative methods are 
used as a teaching point; 

 Links between tasks are clear and rooted in 
the LOs for the lesson/scheme of work; 

 Students are confident to ask for help/ share 
ideas 

How the observer might see Modelling: 

 Students can articulate what the 
different levels/ grades look like, 
referring to work to support their 
points; 

 Success criteria are clearly shared/
communicated by all; 

 The teacher uses student work to 
boost improvements across the 
whole class; 

 Modelled examples may be on 
display around the room; 

 Groups are carefully set up to 
support/challenge as appropriate 

How the observer might hear/see 
Questioning: 

 Teachers target a range of open/
closed questions (80:20) to a range 
of students (could use lollypop sticks 
etc to make fair); 

 Teachers use ping-pong questions to 
‘build’ on answers across the class 
(agree/disagree); 

 Quality, full length answers are 
expected– much is made of wait 
time and students encouraged to 
respond; 

 Discussion/debate used to support 
writing tasks. 

How the observer might see Securing Oracy: 

 Students lead their own learning 
through actively participating in oral 
discussions (pair/ group/ whole class); 

 The teacher expects full sentences from 
students in responding to questions and 
models good oracy themselves; 

 Speaking frames may be used to 
support activities; 

 Students are given opportunities to 
speak their answers before writing; 

 3 before me: tea chers may encourage 
peer oracy in different ways 

How the observer might see Depth of 
Learning: 

 Students are given extended periods 
of time to develop skills/ work and 
show progress; 

 Teacher intervention may not be 
whole class but may boost learning 
in small groups/ individuals as 
needed; 

 Students are used to being able to 
work quietly/ focused as needed; 

 AFL may prompt the teacher to re-
dress misconceptions to ensure all 
students fully engage with their 
learning. 

How the observer might see Feedback and 
Re-drafting: 

 Student books/ work is marked with 
high quality formative comments, 
which students have acted upon (re-
drafting/ green pen); 

 Homework is regularly set and 
integrated into learning (through 
books/ starters/ PARS); 

 Lesson activities may have been 
adapted to address common errors 
found in marking; 

 Verbal feedback to individuals/ 
groups in lessons is impactful and 
acted upon to boost progress; 
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Missed Opportunities are areas that the teacher either 

didn’t address or didn’t make full use of in the lesson.  

This could be cross-curricular or SMSC opportunities as 

well as pedagogical and skills based. 

Annotation which shows link to teaching– 

learning– progress made. 

 

Could use key shorthand for consistency. 
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Requiring Improvement 
Good Outstanding 

1. Progress in the lesson: Students understand or can do more than when they entered the lesson. The lesson has a clear purpose 
articulated through clear differentiated lesson objectives. 
A significant minority of 
students are not making 
good progress in this lesson. 

The lesson enables a majority of students to make 
good progress – no significant minority makes less than 
good progress – some may make outstanding progress. 

The majority of students are making 
outstanding progress in this lesson. 

2. Progress over time with the end in mind: Teaching and each lesson fits into the ultimate outcome – whether that is gains in 
progress or grades in exams. This end point is often exemplified in the lesson.  Is this lesson part of a sequence and based on the progress 
that students have made – so that it is pitched and altered to challenge all abilities. Books and HW show progress over time. 
A significant minority of 
students are not making 
good progress over time.  
Teaching is not focused on 
the end goal to prepare 
students to progress and 
perform. 

Evidence from students, books/work and the lesson 
indicates the lesson is part of a sequence that is 
achieving good progress over time for the 
majority. Teaching is clearly paced and targeted at 
the end goal for the students. Pace and purpose 
considers and well prepares all students to make progress 
and perform well. 

The majority of students are making 
outstanding progress through time.  The 
focus and preparation of students secures 
outstanding outcomes. 

3. Challenge and pitch: Differentiation, intervention and planning allow for all abilities to be challenged just above what they can presently 
do or understand. 
Pitch and differentiation limits 
progress of some ability 
groups in the lesson. 

Lesson and teaching enables students of all abilities 
to be challenged. Differentiation, including the use of 
other adults as necessary, supports all abilities to make 
progress. The majority of students feel challenged. 

The majority of students are consistently 
challenged to make rapid progress. 

4. High Expectations and tenacity:  Does teaching expect much of all students; classroom conditions enable student focus and 
completion of enough work to make progress?  The climate in the classroom is such that students are fully engaged in their successes. 
Expectations result in a 
minority of students achieving 
poor quality outcomes. 

Classroom climate and teaching approach expects much 
of all students. Students are able to focus for long 
periods on producing quality pieces of work/learning. 

Very high standards drive all students to 
focus on learning and high quality 
outcomes. 

5. Intervening with striking impact and Precision for Progress: There is a professionalism that intervenes at whole class, group or 
individual level where appropriate to secure progress. AfL techniques used when progress is less obvious.  Teaching shows a depth of subject 
expertise that targets explanation, questioning, tasks etc. at the key aspects that will enable students to progress or to up-grade in the 
future. 
Learning is either too often 
interrupted or intervention is 
poorly targeted.  Some 
missed opportunities to 
secure progress or highlight 
key areas. 

The timing and scale of teacher intervention 
secures good progress for all and enables a depth of 
learning and focus so that students are not interrupted.  
Teacher subject knowledge, exam & level understanding 
allow a precision in planning, questioning and 
intervention that drives progress and preparation. 

Students are always in flow; intervention is 
often subtle and has striking impact.  
Precision supports all students to make rapid 
progress and to be fully prepared. 

6. Modelling: Students work, answers, explanations used to exemplify gains in learning and expectations. 

Limited use of examples, 
hold a minority back, who 
do not know how to improve. 

Student answers and work used to exemplify expectations 
and gains in learning. Modelling is precise so that the 
majority can see and hear how to make progress. 

Modelling enables all students to 
understand precisely how to improve. 

7. Questioning: Draws learning from students, extends and develops quality of answers, widens involvement and progress and secures 
wide discussion and debate. 
Questioning is of limited depth 
and not supporting learning 
for more than a few. 

Questioning expects much of students, is targeted, 
develops and shares understanding – sparks debate, 
discussion and argument – wide student involvement. 

Questioning throughout drives student 
progress through a depth of class 
discussion. 

8. Securing oracy: Student writing, thinking and explanation are developed through intervention and precision around the quality of oracy 

Oracy is not actively developed
- expectations are too low and 
students not supported to re-
phrase. 

There are high expectations of student language, 
explanation and answers.  Teaching models and 
expects high levels of oracy- that improve quality of 
writing. 

Standard language and explanations are 
outstanding and writing reflects this. 

9. Depth of Learning: Do students dwell on their learning to build a depth of understanding? Learning and progress is not inhibited across 
or within lessons by skimming of content or skills. 
Learning is superficial and 

content is often skimmed 
over – learning is not to 
depth. 

Teaching secures a depth of understanding and 

learning. Lesson focuses and dwells on tasks to depth 
and enables the majority to make good progress. 

Students make outstanding progress by 

focusing to depth on their learning. 

10. Feedback and redrafting: Marking and teacher feedback results in revisiting and redrafting to develop and consolidate student 
understanding and gains in progress – formative feedback results in student action. 
There is evidence of regular 
marking and formative 
feedback in books but this 
does not alter the teaching 
sequence.  Homework is set 
but not fully integrated into the 
lesson. 

Teaching has been adapted as a result of feedback 
and marking.  Opportunities for re-drafting are given as 
part of the lesson to allow students to reflect and 
improve, allowing them time to make progress.  
Homework is fully integrated into lessons. 

Students understand the formative 
comments on their work (both through 
marking and through feedback in the lessons 
themselves).  They show enthusiasm for re
-drafting their work to secure better 
progress.  Homework is integral to this 
process of betterment. 

Nature of Observation: Notice/No-notice Purpose of Observation: PM/CPD/Drop-in/NQT/Other 
Teacher: 

Subject: 

Class: Date/Period: Observer: 

Co-observer: 
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(Concentrate on the teacher’s actions and subsequent student learning) 
  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

 

 

 

 

 

 

 

 

 

 

 

 
Missed Opportunities: 

(literacy, numeracy, SMSC etc) 

Strengths: 

To summarise the lesson: 

Student progress ultimately defines what grade a lesson is awarded and is a ‘limiting factor’, even if your subject knowledge is Out-

standing, if the students’ only made satisfactory progress, the lesson is ‘requires improvement’. 

 

 

Overall judgement on the quality of learning 

and teaching 
Inadequate 

4 

Requires Im-

provement 

  3               

Good 

2             2+ 

Outstanding 

1 

Areas for Development: Actions: 
 
 
 
 
 
 
 
 
 
 
 

 


